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A No-Brainer: How Globalization Creates Deficient Educational Systems World Wide 

 

From the moment of their establishment into governmental constructions, educational 

institutions have maintained a well-known prominence amongst their citizens. Within his 

article “Countries Globalized but Education Lagging”, Dominic Sachsenmaier explains that 

there exists an interdependence between schools and their governments, and that in nature, 

this allows for the innovation of curricular policies via the mechanism of popular sovereignty. 

Through this notion, educational policies become ostensibly beneficial for all citizens. 

However, Sachsenmaier inquires that the practical effects of this dependence on 

governmental tenets is intrinsically dangerous for educational systems and that it is this exact 

relationship between schools and their governments that is detrimental to the people. 

The influence of globalization spans a worldwide front. The evolution of globalized 

protocols stipulate the need for a change in other established practices in governments, be it 

any institution – in an effort to maintain economic, political, and cultural efficiency in the 

wake of changing globalized tenets. However, in more recent times, the influence of 

globalization has changed the way governments and their people interpret educational 

institutions. For example, schools in many countries are viewed as long term investments on 

behalf of the government where curriculum is centered on the notion of preparing students 

for industrial based careers (in other words, jobs that only the government can benefit from 

economically) rather than centers for promoting the ideology that students have the freedom 
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to choose a career in which they take pleasure in, and consequently, this creates a 

fundamentally dangerous relationship between schools and their governments rather than an 

ethical one. 

Oftentimes, the interdependence that exists between schools and governments does 

more to diminish a student’s freedom in choosing a career and less to distend it. In particular, 

with regards to the United States’ policies concerning education, schools have incorporated a 

very “industrialized” curriculum, in which students are prepared exclusively for 

working/living in an urban-based society rather than an ideal lifestyle that suits the 

advantages and weaknesses of students on an individual level. Within his book The Expansion 

of International Society, David Orr narrates some of the damaging effects that western 

education has after its implementation into third-world countries (in this case India), and 

argues that, “Western education has replaced indigenous forms of education throughout the 

world and focuses on preparing students exclusively for an urban existence,” (Orr 166). 

Through his argument, Orr facilitates the idea that educational institutions with western-

based ideologies can often times dilute cultural identity due to the prominent stress put on 

economic efficiency and the lack thereof with regards to cultural/political efficiency, and that 

“vernacular knowledge” is lost at the expense of economic stability. To compliment this idea, 

Helen Bihag-Boholano discusses in her article (“Reaching the Unreached: A Challenge for 

Filipino Educators”) the issue regarding inadequate educational opportunities for children in 

the Philippines, in which she inquires, “Findings revealed that [students] manifested basic 

academic skills typical of children with a formal education, and poverty is a major factor 

contributing to academic inadequacies,” (Bihag-Boholano sec. 1). Bihag constructs her 

argument around the idea that globalization is the leading problem behind the lack of 
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educational opportunities in countries such as the Philippines, and that globalized economics 

call for a system in which economic stability is inclusive to first-world countries, but not their 

third world counterparts. Instead, third-world countries become wrought with poverty, and 

as a result, education becomes lacking amongst citizens. In the case of both articles, however, 

globalization is the primary destructive mechanism behind the lack of proper education and 

educational opportunity in third-world countries, and that these conditions exist as a result of 

the interdependence between governments and their schools. 

Moreover, the interdependence that exists between schools and their government 

works against the progression of educational freedom by stimulating cultural isolation, 

thereby rendering many educational policies obsolete in the wake of evolving globalized 

tenets. Sachsenmaier explains that many schools, particularly those in Europe, have not seen 

any major modifications since the time of their establishments, in which he states, “In terms of 

their monocultural horizons, many European students more closely resemble their 

predecessors from a century ago than their present-day peers in numerous states outside of 

the West,” (Sachsenmaier par.2). Sachsenmaier makes it evident that for the last hundred 

years, European schools have remained isolated from the rest of the world due to their 

inability to innovate, and this, Sachsenmaier explains, is what stimulates the contingency of a 

gap between Europe and its first and third-world counterparts. To compliment this idea, 

Sachsenmaier continues to explain that when compared to China and the United States, the 

European educational system has remained monocultural by training, and that this results in 

political, economic, and intellectual life for European students. In any case, the ignorance that 

is being promoted concerning educational policies in Europe does not adapt efficiently to a 

shifting world due to globalization (Sachsenmaier par.11). Ultimately, throughout his article, 



 4 

Sachsenmaier emphasizes the importance that all countries establish their schools on the 

basis that they are able to incorporate global ideologies. In Europe’s case, however, virtually 

all of their schools have maintained a secluded ethos from the time of their creation. As such, 

many students have found themselves possessing little to no knowledge regarding the world 

they live in. Nonetheless, whilst the interdependence that exists between a school and its 

government is meant to be politically and economically rewarding for students in nature, it 

certainly does not meet these standards in practice, and instead, results in an accumulation of 

obsolete educational tenets. 

Ultimately, the issue regarding the abundance of obsolete educational tenets as a result 

of monocultural isolation is due in part to the economic conditions under which schools are 

established in many first world countries. In their article “Globalization and Education: An 

Introduction”, Nicholas Burbules and Carlos Torres discuss some of the major determinants 

for the creation of privatized education, and therefore, out-of-date educational tenets, in 

which they inquire, “This process of privatizing education is occurring in the context of new 

relations and arrangements among nations, characterized by a new global division of labor, an 

economic integration of national economies (common markets, free trade, and so forth), the 

increasing concentration of power in supranational organizations (such as the World Bank, 

IMF, UN, EU, and G-7), and what we have called the ‘internationalization’ of nation-states,” 

(Burbules and Torres sec. 2). Drawing from the implications made by both authors, its evident 

that they believe the advancement of educational protocols is dictated more so by economic 

circumstances and commercial culture rather than what’s ethical for students. In other words, 

the privatizing of education caused by globalization is the result of governmental tenets, the 

likes of which fail to incorporate the voice of the people, thereby refuting the notion of 
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popular sovereignty as a means to mature the policies of curriculum in schools. To 

compliment this idea, Sachsenmaier continues to claim in his article that the privatization of 

schools in Europe results in the fostering of students (and therefore, professionals and 

government oficials) who have the inability to incorporate a “global voice” in the 

establishment of their policies, in which he suggests, “This is a great loss of potential since 

bicultural knowledge fosters skills like the ability to recognize one’s own cultural constraints 

and interact easily with others. In our globalizing world, such abilities are likely to become as 

essential for professional elites as the most solid kind of professional training,” (Sachsenmaier 

par. 6). On a larger scale, Sachsenmaier, Burbules, and Torres give implications to the idea 

that a school’s relationship with its government undoubtedly acts as a hindrance on the 

evolution of educational policies, and as such, does not meet the needs of the students, but 

rather the needs of the government (in terms of economics). Drawing from this idea, one may 

argue that the development of schools and their policies ought to rely on an economy’s status 

as to prevent unnecessary investments in less significant areas. However, Sachsenmaier 

develops his argument around the idea that economics plays too prevalent of a role in the 

establishment of educational tenets, and that cultural uniformity has resulted in a lack of 

awareness on the part of governments. Moreover, Burbules and Torres essentially argue for 

the same idea, claiming that many schools have been established around the notion that they 

are products of economic welfare, not the cause of the people to have a worthwhile education, 

and all three authors conclude that this has lead to the “monoculturalism” of many first world 

schools. 

On a macroeconomic scale, globalization is meant to substantiate the welfare of 

countries across the world. However, this can hardly be said for the first and third world 
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countries that made to endure deplorable conditions when it comes to their education. In 

spite of all the proclaimed advantages associated with globalized protocols, globalization has 

done more to harm first and third world countries than it has to benefit them. Nevertheless, 

whether one believes globalization is beneficial or detrimental for certain countries is entirely 

dependent on the issue. On a purely economic scale, one could even argue that the world has 

profited more in ten years than it has in the last fifty years. On a purely educational scale, 

however, it is evident that globalization is inherently damaging towards the progression of 

educational freedom, and has stifled the development of such tenets. Students ought to enjoy 

investing in their education, as going to school for many people is a privilege and not an 

imperative. Needless to say, the idea that education revolves around what best suits a 

government is no longer viable in creating a substantial school system that meets the needs of 

all students, despite any kind of personal preference in terms of career choice or profession, 

and thus, ought to be re-established to better fit the needs of students in both first and third 

world countries. 
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